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# Cognitive diasonance theory suggests that counseling
students will be most inclined to develop-and later use those sskills -
which they perceive as being valuable. For exaaugle, if students 7

. consider display of warmth a characteristic which distinguishesi-
effective from ineffective counselors, it is more likely that once
graduated the students will display warmth to their clients, - _
irrespective of how valid this perception of the effects of
displaying warath amight be. Clearly then, counseling.students®
percept ions regarding characteristics of effective counselors should
be of interest to counselor educators. To exanine these rerceptions,
all students.enrolled in counselpr educaticn at a large university
were asked to rateufgé extent to which 35 adjectives were descriptive
of each of four couhselor types. The ratings were analyzed using a
principal components procedure. Differesrces in the student ratings. '’
were. identified and discussed. Findings have iaplications for 1
programs training students for the helgping professifns. (Euthon)
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- ) . All students enrolled in cdunselor educdtion at T
m:*-n;_ ' a large upiversity rated the extent %o which thirty-five

"“hdjsctives were descriptive of each of iiur cogpselor{
types. The ratings were analyzedlusing a principal
: 3
ammdnenﬂspmopeduré. Differences in “the student ratings

are identified and discussed. Fipdings have implications

for programs training students for the helping professions. =
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Cognitive dissonance theqry suggests that counseling

students will be most inclined to develop and later use

those skills which they perceive as being valuable. For_

Y ]

example, if students consider di3p1ayzof warmth a characteristic

-

whioh.distlnguishes effective from iﬁeffective counselors, At is
..
more likely that once graduated the students will display th

to their clients, irrespective of ‘how ‘valid this peggeption of

the effects of displaying warmth might be. Clearly then,

I

counseling students' perceptions regarding characteristics of

effective counselors should be of interest to counselor

r

L - [y

*  educators.

.. i

- a—

Unfortunately, there has been little research done

f
‘4H} conderning attitudes of students toward themselves as

L . T * »

(ﬂpounselors, or. concerning the attitudes of students toward

others who are counselors. The objective_of.this study was
* . ‘ -
. to gain such information regardinggthe attitudes'of one
. cohort of students. ) ST~

‘ i ]
: . .
\ & -

The instrument used in’ the study was the Attitudes

»

' .Toward Counselors (ATC) Survey, aﬂ instrument developed by
EY

. the authors. The instrument reQuires respondents to indicate
? _
the extent to which ﬁach of 35, Adjectives are déscriptive of
e -t

! [} each Sf four counselors. The four counselors rated are:
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facilitate client growth."

-{196€) states, "It has t

- ingredient (p. 239)"

. ¢ .
"The one real person whom I pelisve %s the best- counselor

I know," "Myself as a counselor," "A real counselor -I know

whom I believe is a poor counselor," and "The one real
. - [

% . . '
counselor education student whom I believe will most
. . [N

ra

The instrument measures five dimensions of counselor

]
-, i

‘characteristics which the literature suggests are displayed

* .
-

by effective counselors. Firsty the ATC Survey measures

characteristics of warmth. There is a ¢lear emphasis in the
literature on warmth as an impcrtant jﬂhnselor characteristic.
In a sophisticated multiple regressio sna;fsis .{Johnson, )
Shertzer; Linden, and Stone, 1567), "friendliness" was found
to be a significant predictor of,coﬁhseling effecbivensss.
Demos and Zuwaylif (1966) found that sffective counselors‘ ,
possessed more nurturance and afflllatlon than 1neffect1ve
counselors, who EXhlbltEd more autonomy, égssement, and
agression. In a synthe is of counseling research,\Bergln

Eﬁhs bscome increasingly cfear{}within ’
the 1imits,of these‘studiesr thqt.a therapist's ability to be -
warm and positively inclined toward his patients is an eftective
This conclusion’ is also ‘supportéd in a

- . " .

review of the'literature by Shertzer and Stone. (1974) .
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. The instrument measures the knowledge ,acsribed to the

»

" - four rated counselors. _Some research (Wallach and Strupp, p

1964; St;upptﬁl958) sugygests that the theoréetical perspective
of the counselor affects the way that coufiselors approach
;cbunseling situations ‘and thus probabiy also counséling ‘ .

‘ . - effectiveness. There is, however, little research contrasting
. y - b -

the effectiveness of Qﬁkrained with trained counselors. Still,

‘e ' -
. £ Y . . '
3 . most educators assume that counselors who become acquainted

hd ]

with various theories and develop a persdnal theoretical

.

perspective vis a yis counseling arg more effective fpr having
, -
done so. - .
. . . - '
¥
\
¢ L3 i

L 6bjective empathy also, seems to be an important attribute

]

ng'the effective‘counselor. ,Tr?ax and Carkhuff (1564) define
o empthy as "accurate éensitiyity to cur;ent feeling and the | P
vérbal.facility to communicate this understanding‘in a
language atig;ed to the .patient's current being (p. 8)." To

remain objectiye means to be able to stand back and observe

-

. ¥

what is happening from-a neutral or nonimposing frame of .

1

reference (Belkin, 1975). Arbuckle (1956) asﬁgg counseling .
students to list in order of preference the three traits they

most and least prefesred to see in counselors; lack of <

. - ‘undérstanding and disintefest were two of the three traits

: - . 1

which were Seen as being least desirable. Cartwright and

.
w
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. ﬁerner (1963)'£ound empathic understanding of the client to
be ppsitively associated.with dlient growtﬁl For‘the past
.EQ yéArs, Rocers'(1962) tas emphasized the importance of
empathy in his wrj:_;ings. ' } ' .
. : . . .:w .
‘', The emotional health of the counselor is an important ‘'
determinant of counseling success. Truax (1963) found thas
quality to be one of three predictors of client érowth in )
hospitalized schizophrd%ics: Bergin and Soloman (i963)
found that a\high degree of therapist perscnal disturbance .
is dysfunctional in coeaselind. CarkHuff and ﬁerenson {1967}
posit that the cqunselor "canﬂot respect the fee}ings and

}experiences of others if he cannot respect his own feelings

and experiences (p. 271."

Finally, the instrpment measures characteristics of
qounéelor firmness and directiveness. Many researchers and
th eticlans (Krumboltz and Thorensen, 19633 Truax, 1966;
R»::tg'ers%\ﬁ 1961) agree these characterlstlcs impact‘counsellng

effectiveness,,though there is some’ disagreement as to

whether being non\vectlve or confrontingf most helps cllenté
< ” .
: ' !

METHOD -

Subjects ’ T RN ‘

The ATC Survey was . adminastered to all graduate stadents .

.
) 4

i




enrclied in counsélor education at a large university. of

’ . £ ‘a !
.

163 obtained returns, 152 were usable (n/N=,932}, _ Instruments
. T N : ' . J

were deemed nonusable when more than two scales per rated )
counselor‘type were blank or marked twice.- Otherwise; blank

scale scores were estimated at the median scor for the

-

. ¢ounselor type for that respondgnt. _
L "‘_ . '¢ #‘
! \l 4 .

«= Results ' \%C
.Based on applitation of Cattell'e (1966) "scree test,"

inVe factors accpuntlng for 65.8% of the total variance were

L x

eXtracted from the correlation matrix. Alp}a factor analysis‘
of the data ylelded Cronbach generalizabilify cpefficienté

for the dmens;éaps bf .988, .806, .615, .410, and .181,

) reSpectlvely *The flve factors»deri%ed from the prfhcipal '
) . .

components analys&e were then rotateE]using a Harris-Kaiser

-

(1964) Case II rotatae;.grocedure (P' |P proportional to L).

-t
Based on inspectloﬁéof factor pattern and structure

coefficients, the leenSlonS were judged to measure counselor

characteristics of warmthr education, impartiality, emotional
kY

L = healthr and firmness. aractor pattern and structure coefficients

and factor and total variance percentages‘accounted for are
\ '
presented in Table 1., The factor correlation matrix 1is

. presented in Table 2. "

|
|
|
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FACTOR
ITEM 4 Warmth Education Impartiality”™ Health Firmness
= ,P S P S P S P 5 P 5
Insensitive . -.620 -.727 -.103 .377 -114 -.452 -.028 -.131 ~-.189 -.253
Brainy .070 _.144  .636 .537 -.197 -.028 .518 ..452 -.011 095
Flexible 575,790 -.135 .473 397 .681. .107 -.075 -.087 -:176
Néurotic — =-.248 -.558 -,246 -.477 -.398 -.618 .085 .223 .120 184 .
Humane . '.483 .732 .150. .485 .3?1<,.649 -.115 -,273 .032 -.060
Concerned .551 .837 .084 .458 .295 .622 -.081 -.262 .08l -.02]
Aware .663 .818 .276 .595° .205 , .563 .087 -.088 .043 -.015
Harm - 651 .85l .045 ,443 .377. 691 -.033 -.213 .020 =093
Rigid - . -.460 -+703 -.193 -.454 -.319 -,625 -.051 .123 .305 '..3?3
Stubborn -,163 ~.475 -.203 -.375 -.433 -.622 "-.023 .115 .380" .438
Gentle '.4?1 .B91 006 .356 .425 .656 -.134 -.280 _.028 -.084
Educated 179,439,798 .839 -.115 .204 .03B -.073 .102 - 168
Ignorant - -.344 -.%99 -.525 -.885 .005 -.352 .,190 .323 .043 .050"
Piseased * -.066 -» g? -.543 -,605 .036 -.240 .,443 .523 .096 .08)
Adjusted . 212 .5 .372 .585 .487 .703 -.137 -.28 .019 =+,05)
Dispassionate -.737 -.739 | .099 -.229 -.029 -.356 ,139 ;274 .029 .i20
. Detached ;.779.-,704 133 -.174  .108 -.222 ..157 .275 -.0017 .063
Unbiased p 166 .45 66 .376 .541 .656 .201 .071 -.098 -.152
Dogmatic -, 402 -.601 ,-.197 -.389 -.180 -.478 -.002 .148 .380 ' .427
Firm .023 .0N L1585 ,269 .071 .044 -.094 -.079 .742 .738
Sick -.143 -.504 -.423 -.593 -.216 -.485,. .410 ".524 ,105 .i40
Caring - L6171 .815 ~ ,134 .501 289 .517 -,129 -.295 .,070 -.025
Intelligent .282 .538 .764 -.851 -.111 ,250 .001- -.127 .083. .134
Sane T .078 .468  .484 .662 .269 *.498 =~.410 -.512 .111 .080
~ Knopledgeable = .326 :611., .672 .823 031 .386 -.003 -.147 .074 .093
“Healthy .074 450 .442 .624 .258 ,476 -~466 :;g$9_41.T3? .100
.Unbending -.536 -.695 -.111 -.365 ~-.199 -.490 .056 4 ,314 .382
1 ‘Hholesome L1583, .499 ,288 ".536 .450 .614 -.209 -.321 .185 .118 -
o Clinical -.360 -.223 .377 .245 178 .056 ~.442 .A52 158 .227
Objective ,205 .559 .264 ,538 .606 .755 ,307 -.037 .103 .028
Understanding .580 .819 .168 .534 .347 1569 “-.090 -.264 .051 -.044
Impartial 186 .532  .188 .451 .642 ,773 ,138 -.007 ~-.028 -,111 -
Informed 473 .663  .B53 .736 -.003 .358 fis4 .00 .085 .096
Rigorous .254 .048 .008 .050 -.207 -.2W .371 .383. .556 .584-
Neutral ‘a274 .025 -.069 .044 .771 .612 .149 .105 -.051 -.128
% Factor Variance - - .
(Sum = 100) 35.4 25.3 23.6 08.4 - 07.3
% Total Variance
(Sum = 65.8) 23.3 16.7 15,5 05.5 04.8

" Factor Patt

T
]

}
ml'ab]é'] L

ern and-Structhe Coefficients |

NOTE: P = Pattern coefficients; S = Structure coefficients
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s ‘ . S Factor Correlation Matrix
. - F4 5 . .Y ‘ ‘;
K/\ | . § . - .
‘ - - FACTOR — .
L. FACTOR - Warmt “Edwca Impar Healt Firmn
< Marmth 1,000 N N h

_Education p. 413 1.000 .
“Impartiality’ 454 -.32) 1.000
o Health -192, -123 -.132 1.000 -
- * " Firmness -.095 .085 -.138  .065 1.000
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. " Standardized factor scores were calculated. Based on |

" 3 . '. ‘. ’ M i :‘
the mean and standard error of the mean for, each‘counselor

type on each dzmension, sunultaneOus conf;dence 1ntervals
were established within which one could conclude (p .05)
that sampling did. not account for the range of the factor
score’ means When onehof the confzdence zntervals fazled
to include the poslttoﬁ of zero, thﬁs was taken as a clear
- .nonneutral judgment offthe counselo; type by the respondents
as a whole, on.that dimension. When any two confzdence
intervals on any one factor overlapped, this was taken o |
znglcate that the 'students as a group did not dj tznguish,
‘between the two codnselors on xhe given factor. 'The resultg
" of the counselor‘type comparisons acros$ the five dimenslons..
'are summarized in Figure 1. N - ‘ '

. . .
Y - " [
M L]

DISCUSSION

. Rnalysis of the g;éﬁfé 1 data using these decision rules
suggests.seferal concldsions. First, the "best“:and "most.
qroyth“'éoonselors'were not rated differently on fourﬁof the
five factors. While it zs logical to expect that "best"

\> counselors should be-equated wzth effectxve counselorS,

¥ simllar logic has. not held up inm pther profe531ons. For

"example, Thompson and Mlller {in press) found that teacher,
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Figure }: Counselors Arrayed Along Factor Vectors

“ . .;: . A . R 4 ) _ ’
. 1.4 - Co e > ’ = T e - ) . : ' '
- , -Pogr - . : " ) -
) (1 19.t0 1. 49) - - . - -
1.2 - , 7 ) - ’
" I i ) . 3 ) - ' *
19 . - . . ) ¢ =Pgor y ' . ‘ ‘
: ' (9261:0131) T, -
1.0~ : ' .
Ll -Poor. ‘ SN ' - . o
(.720 to 1.12) T e : _ : S
0.8 - s . '. h k v . A <L ) J
. ] y o ) ) .
0.6 - ' Lo _ ! .
3 , ) - N, . .
- * i vy ¢ > "' -
0.4 - . . v ) i o
8 o ' g ® .
_..a.z.- I S T , o Growth Best ,I : .
} S St : —_ (-.105 to ,167) ¢ (-.090 to .179)
o . , oo ' Best Poor
0.0 - - oL . ‘ 8 . z(-.108. to, 155) _ =(-.202 to .258)
AR .- ‘ L . . .,:onor ) :%r‘owth - )'
S _' o, & . .- (~,220 to .209 . 151 to .106
. -t T S il . Myself Myse
202 - Growth . ' Ct JMyself: {-.199 to .087) 3 to .079)
. e -(- 342 to - 130) g " {-.273 to -.104) ]
© . _ TBest - LI : S L
. . ~(-.407 to - 204) . Myself - ’ . . ‘
ol Chself _(-.486 to 323) Bast . Voo : '
L . . I(-.526"to - 380) “arowthy > -
‘(;m‘ggg o 39 (-.553 *to -.384)
-0.6-% . - 0~ 2) o
P 12 ’ !A!ARMTH . EDUCATION: -~ .+ I»MPARHALIT‘{ . ' _HEALTH FIRMNESS q
, NOTE: Dashes indicate mean for counselor rated, Confidence “intervals in parentheses. ' 13




trainees distinguish on several factors between "best"

-]

teachers and teachers "from whom I learned the most

content material L ' e ‘ ::

. . ) @ o
\ . '

!b' . Second, students did not employ the emotional health

' .’ or firmness .factors in\conceptualizing any ‘bf the four

L
‘counselors. This dqes not mean that the students considered

these two characteristics'uhimportant qualities for

counselors to.possess. Rathex, these.findings_suggest that

K .. the students do not use these criteria to distinguish among

Ld

counseLprs when making\judgnents regarding the effectiveness '
s of couhselors.l'This&might be interpreted as meenipg that
| .students assume that most counselors, even peor enesr ére”
¥ emotibnaliy healthy and not dysfunctionally firm;arigprons,'
or stubborn. Altérnatively, students may feel thet
distinguishing among counselors on the, basis of direstiveness

-

is inapproPriate since, the students may feel, some o

-

-
_ counselors can effective;y help different cii%ﬁ;s éven if

“the counselors display varying degrees of, dire iveness;et

- .
L]

-

‘I'h:.rdr and most importantly, on four of the five factors
~the students did not see themselves as being different from

either the-“best“ oy “mgst growth“ ideal counse;;:;?\ﬂThe

" students saw themselves as being déficient only on the factor

- .
i . ‘3. T
v » ! . ¥

10

-~




" . of impartiality.
. R : Lo i

- -

* - - -

. i - . “ oy

) - ) ¥ S K
These copclusions have at least two important.

. .
* .
tr .

implications for counselor education. The second conclusion

suggests that counselor educatlon programs may need to make

- v -

K ~more intensive efforts at persuadlng students that there is
' a relatlonshlp hetween counselox emotional health and |
gounselor effectlveness, and ‘that some pQor counselors can .
_ be distinguished from ‘effective counselors on this hasms.

There may be a need to overrlde a phenomenon whereby Students

"'-—--J' ’ f

who have emotional difficulties avoid focusmng on these

v
L

problems in?er to avoid pain, and whereby some stuo':ents
ﬁho‘are expe iencing few éﬂﬁtional prohlems consider focusing : ‘?
- " _!-‘

on the problems of colleagues either an unprofessional g% '
L] }' - i _::\' i | -
intrusion or an action which may embroil them in threatening: |

conflict. ' ’

-

. * 7

Finally, the flndlngs show that students across all

—-/ | . . .

pxogram levels taken as a group see themselves as havmng the -
warmth, educatlon, health, and fir@nesa of their ideal |

) coileaouesi A finding‘that only stddents who were_nearino .

graduation from an advanced degree program saﬁ themselves as .

= haVinglalready attained the characteristics of ideal counselers

would no§ be se worrisome. But the finding reoorted here is ' :

. . - . i
.
. .
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1
. . )

worrisome indeed because it suggests that the s;udenﬁs

probabl§ feel little internal motivation to develoP

further skills in areas where zdeals have already been

attained.

?
for training programs to exert more effort at encouragzng

students. to contxnually and objectzvely evaluate th%zr

=

proéesazonal self—concepts.

+

These fzndzngs 1nd1cate that ztimay be neceesary

o




- - . b
. 3 ,
N - i - -
i i { )
P . ’
.. < . L
‘ " . REPERENCES ° . s
! Lo v
- ’ . . . .
Arbuckle, D.  §. | "Client perception of counselor

personality,"” Journal of Counseling Psychblo%y,
1956,.3, 93—96‘ o . '
A
> Belkin, C. S. Practlcal pounseling in the schools. Dubuque,
' Iowa: Brprn, 1975 :

hJ

Bergln,~A E. "Some imﬁllcatlons of psychotherapy research
for therapeutic practice,™ Journal of nbnormal

4 " Psychology,. 1966, 71, 235-246~,

-

Bergin, A. E. & éoloman; S. - "Personality and performance
correlates of empathic understanding in psychotherapy,

« Coe American Psythologist, 1963, 18, 393. (Abstract)’
r
Carkhuff, R. R., & Berenson, B.- G. Beyond counselihg ’
and therapy. New York: Holt, Rinehart, and Winston,’
1967. . - .
Cartwright, R. D., & Lerner, B. "Empathy, need to change, "
. and improvement with psychotherapy," Journal of ,
- Consulting Psychology, 1963, 27, 138-144.
{
‘Cattell, R. B. "Phe scree t&st for the number of factors."
Multivariate Behavioral Research, 1966, 1, 345-376.
- } B . B
Demos, G. D, &'Zuﬁﬁylif, P. H. '"Characteristics of
effective counselors,® Counselor Education and

Supervision, 1966, 5, 163-163. ,

Johnson, D. J., Shertzer,'B., Linden, J. D., & Stone, S§. C.
"The relationship of counselor candidate characteristlcs
. and counseling effectiveness," Counselor Education and
Supervision, 1967, 6, 297-304.

Krumboltz, J. D., -& Thorensen, C. E. "The ‘effect of
behavioral counseling in group and individual settirigs
on information-seeking behaviorx,® Journal*bf Counsel*gg
g_ychology: 1964, 11 324-333.

. Barris, C. W,, & Kaiser, H. F. "Ohiique factor analytic
solutions by orthogenal transformatlons,“ Psychometrika,

1964, 29, 347-367»

! i




.““
-

L3

Rogers, C. R. "The interpersonal relétionshib: the core - v
) of guidance," Harvard E@ucational Reviews 1962, 32, T
T, 416-429, ° : S oo L
, _ | . " ~ /

Rogers, C. R. "The place of the person in the newtworld of:
the behavioral sciences,"” Personnel Guidance Journal,
1961; §__9.: ‘-42-4510 . f *

Shertzer, B., & Stone, S. Fundamentals in counseling,
2nd &d. Boston: _Houghton Mifflin, 1974.

- i . ' N .
Strupp, H. H. "The performance of psychoanalytic and client-
centered therapists in an initial interveiw," Journal
of Counseling Psychology, 1958, 22, 265-374. ’ - .

* Thompson, B., & Miller, A. H. "Dissonance theory and
* " "¢ =~ teacher trainees' attitudes toward teachers,". Journal
t of Experimental Education, in press.

' Truax, C. B. "Effective ingredients in psyéhbtﬁerapy: An
approach to unravelding the patient-therapist's .
interaction," Journal of Counseling Psychology, 1963, R

10, ‘256~ 263
'E[‘r%, Cc. B., & Carkhuff, R. R. "For better or for worse: -
The progess of psychotherapeutic change,” in Recent
_~ Advances in Behavioral Change. Montreal: McGill X
University Press,, 1963, Chapter 8. ' . T

Truax, C. B. :"Some lmpllcatlons Bf behavior therapy for .
psychotherapy," Journal’ of Counsellng Psychology, 1966, -
13, 160-170. , '

Truax, C. B. & Carkhuff, R, R. "For petter or for worse:
The process of psychotherapeutic change," in Recent
Advances in Behavioral Change. Montreal: McGill
University Press, 1963, Chapter 8.

’ -
Wallach, M. S., and Strupp, H. H. "bimensions of psychotherapists'
i // activiky," Jourpal of Consulting Psychology, 2964, 28,
| . 120-125. Y.




